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10 Principles of Learning Design (2026)

[1] We design for construc�ve 

alignment

[2] We design to harness 

authorita�ve voices

[3] We design culturally responsive 

learning

[4] We design for the learner’s 

context

[5] We design for digital futures
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We adopt construc�ve alignment1 as a 

founda�onal concept, in which the %rst step is 

to de%ne measurable intended learning 

outcomes (ILOs), followed by assessment 

designed to enable learners to evidence their 

ability to meet those outcomes. Finally, 

learning and teaching ac�vi�es are designed to 

support learners in this endeavour. Designing 

in an itera�ve loop, including feedback,  and 

we ensure the learning is both teachable and 

learnable. 

We create objec�ves to organise the learning 

at topic and ac�vity level, thereby enabling 

learners to evidence their a0ainment of the 

learning outcomes. This ensures alignment and 

the answer to the perennial ques�on:  "Why 

am I being asked to do this?".

We design authen�c and concise assessment 

tasks and transparent rubrics aligned directly 

to the ILOs without explicit reference to the 

course materials.

We work with academics and subject ma+er 

experts to ensure that our learning materials are 

current, accurate, and future-focused.2 

We listen to mul�ple voices and hear what the 

learner needs are, paying a0en�on to learners’ 

evalua�ve comments and stakeholder 

expecta�ons.

We ensure courseware is designed to be 

appropriately facilitated, without forcing the 

learner to engage unless outcomes explicitly 

require it.3 We enable, although do not always 

require, an e7ec�ve learning-teaching 

conversa�on to occur, ful%lling the personal 

connec�on and need for support that many Open 

Distance Flexible Learning (ODFL) learners require.

We design for learning that re,ects our speci-c 

cultural context. This means being conscious of 

the diverse epistemological approaches re8ected 

in Indigenous Peoples of our lands as well as the 

broader context of mul�culturalism.

We ensure culturally responsive designs by 

applying an approved ins�tu�onal framework to 

ensure culturally appropriate learning materials. 

Our designs support the re8ec�ons of our 

learners.

We make the cultural perspec�ves present in 

the courseware evident. While it is not always 

possible to interpret learning experiences 

through mul�ple cultural lenses, we will make 

evident the lens taken and encourage learners to 

re8ect on their own perspec�ves and those held 

by others.

We design for context and not cohort unless 

there is a speci%c accredita�on requirement. 

We structure learning to be experienced by 

individuals as and when they need it.4 A 

context-focused approach puts the onus on us 

to design learning that is directly relevant to 

the learner in their own se:ng, social and or 

professional, encouraging them to leverage a 

wide range of professional networks and social 

engagements to support them in their learning 

journey.

We design for emerging pa+erns of learning 

facilita�on. We work with partners to de%ne 

the best context for learners, enabling them to 

situate their learning in real-world contexts 

when required. Where we do not have 

su<cient exper�se, we work with others to 

inform and validate our designs.

We design for the contemporary learner, 

aware of the changing pa0erns in digital 

and informa�on literacies amongst our 

learners, dis�nguishing between the digital 

capabili�es across disciplines and levels of 

study.

We design for digital versa�lity, 

acknowledging that learners expect to be 

able to access learning at any �me and in 

any place, increasingly making use of 

mobile devices to support their learning.5 

Our emphasis on digital design means we 

strive for digital innova�on in learning and 

crea�ng courseware that is learner focused, 

engaging, and personalized. 

We adopt appropriate and available tools 

that highlight the newest pedagogies in 

technology-enhanced learning. We take 

account of the opportuni�es and 

challenges associated with Genera�ve 

Ar�%cial Intelligence.

[6] We design applied learning [7] We design for learner autonomy [8] We design with a view to the 

evolving nature of work

[9] We design to enable academic 

and learner analy�cs 

[10] We design for renewal and 

reuse
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We support learners in their professional and 

voca�onal advancement, and their desire for 

social enhancement. 

We encourage learners to be informed and 

free-thinking individuals and enable them to 

make a contribu�on to a global society. 

We champion clearly ar�culated outcomes, in 

the form of concise and precise Graduate 

Pro%le Outcomes (GPOs) and enhance their 

development through well-ar�culated ILOs, 

o@en broadening the learning journey to 

encompass a wide range of competencies 

designed to re8ect a broad range of personal 

and professional skills.6 

We allow the learner to de-ne their own route, 

fully informed as to the professional and academic 

requirements of their validated learning. We do 

not restrict the learner to our planned pathway. 

Learning is structured so that learners can review 

early learning and teaching ac�vi�es and 

determine their own competence,7 empowering 

learners to decide whether to take founda�onal 

topics or move forward through their learning. 

We acknowledge the social and cultural context 

of our learners8 and support them to orientate 

themselves as autonomous learners embracing 

their future as lifelong learners, sharing and 

engaged with their community.

We encourage the learner to personalise their 

learning experience; We do this by drawing on the 

professional and social context of the learner in 

their study and their assessment.

We design in light of the changing nature of 

work, shi@ing pa0erns of employment and the 

evolving needs of professions. Our designs are 

informed through scholarly review, an on-going 

consultancy with professional representa�ves 

and learners’ evalua�on of their learning 

experiences.

We an�cipate the future in our designs, 

including the impact of technological and 

broader societal changes on the nature of work 

within a par�cular discipline.9 

We design for the future, by an�cipa�ng the 

changing needs of students, stakeholders, and 

advancements in technology. We do this by 

ac�vely engaging with current prac�ce-based 

evidence in research and the global market.

We structure learning within op�mally 

de-ned and responsive pathways,10 allowing 

learners to support their choices for advancing 

speedily through courseware or revisi�ng 

earlier studies, where academic regula�ons 

allow this. 

We establish touch-points for suppor�ve 

interven�on, structuring the learning journey 

in such a way as to trace the learners’ 

engagement. These touchpoints are respecDul 

of learners’ ownership of their data. 

We design courses that will be able to 

incorporate emerging online learning 

prac�ces. We do this by an�cipa�ng the 

introduc�on of adap�ve learning technologies 

and suppor�ve analy�cs that guide the learner 

to success.

We ensure that each assessable ILO is 

mapped appropriately. Mapping ILOs to 

GPOs and establishing a hierarchy of non-

assessed learning objec�ves makes it 

possible to redeploy exis�ng resources 

across courses and programmes. 

We design learning that is meta-tagged 

and recoverable.11  

We link intelligently to selected curated 

resources. We work collec�vely to meet 

the need for con�nuous upda�ng and 

maintenance of content, acknowledging 

that our designs are never 100% complete. 
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