Enhancing your Educational Practice

Course Records
Oversight Data

In-Class Evaluations

This could be appraisal
documents or end-ofmodule comments from
students. Importantly, you
should note what you
changed in response.

For every course you teach
with appropriate
commentary. Document the
feedback provided to
students and adjustments
made as a result.

Keep a note of pass rates
and student performance.
Check your institutional
regulations but you should
be able to keep aggregated
and anonymised data for
personal enhancement
purposes.

Self-Reflective Notes
Journal or diary style
reflections are invaluable.
You can start by just jotting
down a couple of hundred
words on the back of class
notes but keeping a digital
record will help future
collation.

Audio or Video recordings of
your teaching
Either institutional lecture
capture or self-caught
(phone quality is good
enough)
Make sure you conform to
privacy regulations at your
institution.

Professional Recognition as a
Learning and Teaching Practitioner
The Higher Education Academy (UK) takes a guardianship role over the United Kingdom Professional Standards Framework
(UKPSF). This framework reflects the standards, or competencies, that are evidencable by someone working in higher
education in a role that supports learning and teaching, in four distinct categories. These are not progressive levels but are
rather categories based on the scope of individual impact demonstrated through practice.

Developmental Peer
Observation

UKPSF: United Kingdom Professional Standards Framework

A well-documented three
stage peer observation with
appropriate self-reflective
commentary

Areas of Activity

Core Knowledge

Professional Values

A1

K1
K2

V1
V2

A2
A3
A4
A5

Design and plan learning activities and/or programmes of
study
Teach and/or support learning
Assess and give feedback to learners
Develop effective learning environments and approaches to
student support and guidance
Engage in continuing professional development in
subjects/disciplines and their pedagogy, incorporating
research, scholarship and the evaluation of professional
practices

K3
K4
K5
K6

The subject material
Appropriate methods for teaching, learning and assessing in the
subject area and at the level of the academic programme
How students learn, both generally and within their
subject/disciplinary area(s)
The use and value of appropriate learning technologies
Methods for evaluating the effectiveness of teaching
The implications of quality assurance and quality enhancement
for academic and professional practice with a particular focus on
teaching

V3

V4

Respect individual learners and diverse learning communities
Promote participation in higher education and equality of
opportunity for learners
Use evidence-informed approaches and the outcomes from
research, scholarship and continuing professional
development
Acknowledge the wider context in which higher education
operates recognising the implications for professional
practice

Curating Evidence
Start by reviewing where all your files are! Ensure that you have digital copies for anything
you have worked on (within institutional rules).
Develop a classification scheme for evidence that makes sense for you. This could be
projects worked on, courses developed, subject groupings or specific roles performed.
Consider developing a ‘master’ curriculum vitae that you will never send to a recruiter but
documents everything of note in one place.
Make reflective notes on your evidence. Do not be shy about self-critiquing your own
evidence. Self-reflection is a critical part of personal enhancement.
Go Digital! Keeping track of your evidence will be made easier but do not rely entirely on
any institutional platform. If you decide to generate a blog to document you reflections
make sure you keep Word copies locally.

Good Standing
Keep evidence over years, review annually and annotate developments.
Look afresh at your portfolio of evidence and consider how alternative presentations of the
evidence might strengthen it further.
Consider sharing some of your evidence with colleagues and ask for evaluative comments: a
kind of meta-observation.
Do not rest on your laurels and try and do something different each year to push your own
boundaries.

www.sijen.com

Use institutional repositories and platforms if they are flexible enough to collect a digital
representation of your practice.

Higher Education Academy (HEA) Descriptors for Fellowship Recognition

Categories of HEA Fellowship
AFHEA – Teaching & Learning Support*

FHEA – Academic Practice*

SFHEA – Academic Leadership*

PFHEA – Strategic Leadership*

Individuals able to provide evidence of effectiveness in
relation to their professional role(s), which, typically, will
include at least some teaching and/or learning support
responsibilities. This teaching and learning role may
sometimes be undertaken with the assistance of more
experienced teachers or mentors. Typically, those likely to be

Individuals able to provide evidence of broadly based
effectiveness in more substantive teaching and supporting
learning role(s). Such individuals are likely to be established
members of one or more academic and/or academic-related
teams. Typically, those likely to be at Descriptor 2 (D2) include:

Individuals able to provide evidence of a sustained record of
effectiveness in relation to teaching and learning,
incorporating for example, the organisation, leadership
and/or management of specific aspects of teaching and
learning provision. Such individuals are likely to lead or be
members of established academic teams. Typically, those

Individuals, as highly experienced academics, able to provide evidence of a
sustained and effective record of impact at a strategic level in relation to
teaching and learning, as part of a wider commitment to academic practice.
This may be within their institution or wider (inter)national settings.
Typically, those likely to be at Descriptor 4 (D4) include:

at Descriptor 1 (D1) include:
a. Early career researchers with some teaching
responsibilities (e.g. PhD students, GTAs, contract
researchers/ post-doctoral researchers etc.)
b. Staff new to teaching (including those with part-time
academic responsibilities)
c. Staff who support academic provision (e.g. learning
technologists, learning developers and learning
resource/library staff)
d. Staff who undertake demonstrator/ technician roles that
incorporate some teaching-related responsibilities
e. Experienced staff in relevant professional areas who may
be new to teaching and/or supporting learning, or who
have a limited teaching portfolio

a. Early career academics
b. Academic-related and/or support staff holding substantive
teaching and learning responsibilities
c. Experienced academics relatively new to UK higher
education
d. Staff with (sometimes significant) teaching-only
responsibilities including, for example, within work-based
settings

Distinction between AFHEA and FHEA is
largely on the breadth of academic duties.
Many Learning Support staff for example
may find it difficult to evidence A3 *

likely to be at Descriptor 3 (D3) include:
a. Experienced staff able to demonstrate, impact and
influence through, for example, responsibility for leading,
managing or organising programmes, subjects and/or
disciplinary areas
b. Experienced subject mentors and staff who support
those new to teaching
c. Experienced staff with departmental and/or wider
teaching and learning support advisory responsibilities
within an institution

a. Highly experienced and/or senior staff with wide-ranging academic or
academic-related strategic leadership responsibilities in connection with
key aspects of teaching and supporting learning
b. Staff responsible for institutional strategic leadership and policymaking
in the area of teaching and learning
c. Staff who have strategic impact and influence in relation to teaching and
learning that extends beyond their own institution

Distinction between SFHEA and PFHEA is
that between an internal institutional
enhancement role and a broader, often
outward looking, strategic one *

Descriptor 1: Associate Fellow

Descriptor 2: Fellow

Descriptor 3: Senior Fellow

Descriptor 4: Principal Fellow

Demonstrates an understanding of specific aspects of
effective teaching, learning support methods and student
learning.
Individuals should be able to provide evidence of:

Demonstrates a broad understanding of effective approaches
to teaching and learning support as key contributions to high
quality student learning.
Individuals should be able to provide evidence of:

Demonstrates a thorough understanding of effective
approaches to teaching and learning support as a key
contribution to high quality student learning.
Individuals should be able to provide evidence of:

Demonstrates a sustained record of effective strategic leadership in
academic practice and academic development as a key contribution to high
quality student learning.
Individuals should be able to provide evidence of:

I.

Successful engagement with at least two of the five
Areas of Activity
II. Successful engagement in appropriate teaching and
practices related to these Areas of Activity
III. Appropriate Core Knowledge and understanding of at
least K1 and K2

I.
II.
III.
IV.
V.

Successful engagement across all five Areas of Activity
Appropriate knowledge and understanding across all aspects of Core Knowledge
A commitment to all the Professional Values
Successful engagement in appropriate teaching practices related to the Areas of Activity
Successful incorporation of subject and pedagogic research and/ or scholarship within the above activities, as
part of an integrated approach to academic practice

IV. A commitment to appropriate Professional Values in
facilitating others’ learning
V. Relevant professional practices, subject and pedagogic
research and/or scholarship within the above activities
VI. Successful engagement, where appropriate, in
professional development activity related to teaching,
learning and assessment responsibilities

VI. Successful engagement in continuing professional development in relation to teaching, learning, assessment,
scholarship and, as appropriate, related academic or professional practices

Distinction between FHEA and SFHEA is
principally evidence by VII, which envisages
significant impact on others practice *

VII. Successful co-ordination, support, supervision,
management and/ or mentoring of others (whether
individuals and/or teams) in relation to teaching and
learning

I. Active commitment to and championing of all Dimensions of the
Framework, through work with students and staff, and in institutional
developments
II. Successful, strategic leadership to enhance student learning, with a
particular, but not necessarily exclusive, focus on enhancing teaching
quality in institutional, and/or (inter)national settings
III. Establishing effective organisational policies and/or strategies for
supporting and promoting others (e.g. through mentoring, coaching) in
delivering high quality teaching and support for learning
IV. Championing, within institutional and/or wider settings, an integrated
approach to academic practice (incorporating, for example, teaching,
learning, research, scholarship, administration etc.)
V. A sustained and successful commitment to, and engagement in,
continuing professional development related to academic, institutional
and/or other professional practices

* These are unofficial designations by Simon Paul Atkinson to improve the clarity of the fact the fellowships are categories of roles rather than progressive levels. Postnominals stand.

